EDF 301 School and Society

Instructor: Four Arrows (Don Trent Jacobs, Ph.D., Ed.D.), tenured associate professor

Email and Phone:  Don.Jacobs@NAU.EDU  928-523-0421 (office)

Office Hours and Location: Room 161. All day Tuesday, drop in or by appointment.

Required Readings: See Below

Recommended Text: Justice, Ideology and Education: An Introduction to the Social Foundations of Education. (Class readings from this are on library reserve and you do not need to buy it unless you want a good text in your library on this subject.)

Catalogue Description of Course: The social, political and historical foundations of education in (our) multi-cultural, democratic society.

Thematic Focus:  The focus for this class is what Parker Palmer says the purpose of all education should be- truth-seeking, defining “truth” as “an eternal conversation about things that matter, conducted with passion and discipline.” (from Parker Palmer in The Courage to Teach) Our “conversation” about the relationships between school and society will thus require authentic, open-minded dialogue, primary-source research, and re-considerations of long-held assumptions. My own bias in this class reflects a passion for social justice, structural equality, a government by the people, ecological sustainability, and “an indigenous worldview.”  Throughout the course, I invite and encourage respectful, researched challenges to my assumptions as we reflect critically, creatively (intuitively) AND open-mindedly on concepts, suppositions, readings, research, films and concepts. Together we will create a safe environment for “cooperative argumentation.” Cooperative argumentation is not about winning a position. Rather it is about using the skills of arguing to truth-seek as has been described.


An additional focus for this class is “junior-level writing,” hence the “w” in 301W. In order to assure that efforts to bring student writing to this level do not disrupt authentic and meaningful dialogue, every effort to tie the writing work to our larger focus will be made.

Essential Skills: Critical thinking skills, open-mindedness, respectfulness, cooperative argumentation, effective reading and writing skills, internet and library research skills and creative interpretation will be practiced and developed throughout the course.

Course Introduction
“The beliefs that underlie the theory and practice of American education are deeply ingrained in our culture. They affect our expectations for students, the way we organize curriculum and instruction, the decisions we make about school funding and our judgments about the contributions of education to the national welfare. In addition, they shape our views on how people should be treated, how the rewards and benefits of education should be distributed and who should make decisions about education.” *
Thus, in this course, we will examine ideological and political influences on the institutions of schooling in America. You will be expected to take a research-based position on controversial issues, engaging in cooperative argumentation and truth-seeking, constantly testing assumptions against the literature and the experiences we all bring to the classroom community of learners. You should expect spirited conversations about the social, political, economic and moral center of educational practice. We will explore these issues from several different theoretical and cultural perspectives, including some from traditional American Indian cultures, by comparing and contrasting current issues and problems with their historical, cultural, and social roots. 

I pose two working questions that will challenge thinking in this course. First, “Is the purpose of education to foster or help maintain the democratic ideals of this country?” Second, “For those who believe this is the purpose, to what degree do our schools authentically do this.

My own position is that they do not and that a corporate influence has led to the problems predicted by Abraham Lincoln more than two hundred years ago:

"I see in the near future a crisis approaching  that unnerves me and causes me to tremble 
 for the safety of my country.  Corporations  have been enthroned and an era of corruption 
 in high places will follow, and the money power of the country will endeavor to prolong its 
 reign by working upon the prejudices of the  people until all wealth is aggregated in a 
 few hands and the Republic is destroyed." ---Abraham Lincoln, 1864, from Charles Derber's Corporation Nation 

It should thus be clear at the outset that this course will not be conducted in an atmosphere of “political neutrality.” I believe the myth of “teaching objectively” is part of the hegemonic construct of modern education.  Education can never be, and in my opinion, should not be neutral. Nor will I give “equal time” to the opposing views that I believe dominate the socio-economic, educational, religious and cultural influences that guide most students’ perspectives, except as students offer them in dialogue. As a professor, I will “profess” the conclusions I have come to with an open-mind and a respect for my “co-learners,” and will expect the same from you all. It will be up to you to present respectful, reasoned and researched challenges to my own wholistic vision regarding the social foundations of education. I sincerely encourage such cooperative argumentation. And please note, whether you agree or disagree with me has no bearing on your grade for this course. Rather, I am concerned with how you argue your position. In fact, as you will see, the “grading” policy for this class is as consistent with my teaching philosophy as I have been able to develop it.

Course Objectives: 

At the conclusion of this course the student should be able to:

1.  Identify the relationship between one’s political philosophy/worldview and different purposes for schooling. (Critical Thinking, Ethical Reasoning, Valuing Diversity)

2. Demonstrate using critical thinking (including open-mindedness) skills in reading, writing, speaking. (Critical Thinking, Effective Writing) toward gaining an understanding about the relationships between school and society.

3. Offer honest, original interpretations of films, writings and other art forms in reflecting critically on selected topics relating to social foundations of education. (Critical Thinking, Valuing Diversity)

4. Identify and effectively communicate your understanding of a range of interpretations regarding selected educational issues and be able to discuss this understanding in the classroom. (Critical Thinking, Valuing Diversity, Effective Writing)

5. Critically examine the participatory role of citizens regarding educational issues in a democratic society. (Critical Thinking, Ethical Reasoning, Valuing Diversity)

6. Exercise ethical, emotionally intelligent, and research-based reasoning to respond and take sides with regards to a variety of controversial educational issues. (Ethical Reasoning, Valuing Diversity)

7. Appreciate the potential significance of the teaching profession and its role in a democracy.

8. Understand and be able to offer an intelligent answer to the following questions (This is your final exam):

a. Define “meritocracy” and explain how is it used as an underlying assumption in education. Then state an argument against it.

b. The writings of Horace Mann in the mid 1800s put forth the idea that schools are the place where every person, if sufficiently motivated, can rise above their economic status.  Do you agree? Why or why not?

c. Describe the general view of John Dewey about the purpose of education. 

d. What is Chet Bowers criticism of Dewey and of student-centered constructivism education?

e.  Describe how we have defined “hegemonic education” in this class. Give two examples. State your opinion about the seriousness of the problem and how it will influence your teaching.

f. Define the relationship between meta-cognition and open-mindedness:

g.. Define the role of critical thinking in striving to actualize democratic ideals.

h. What does putting a low priority on music, art and health say about educational assumptions? 

i. What is meant by the idea of “the corporatization of schooling?”   

j. How did cold war politics play an important role in education politics?

k. What is a possible relationship between school vouchers and the concept of segregation?

l. Offer two criticisms of the NCLB laws.

m. Should technology lead the quest for better schools? Why or why not?

n. Give two criticisms the class presented of today’s common character education programs.

o. Offer a brief criticism of educational “overuse” of rewards and punishments.

p. Briefly describe the general message in Kozol’s  book, Savage Inequalities.

q. What is your stand on “zero tolerance” in schools. Explain.

r. How does the concept of “social capital” relate to schooling?

s. What does it mean to talk about “the loss of the commons.”

t. What is meant by the idea of “the militarization of schooling?” Include in your answer reference to a related clause in the Leave No Child Behind Laws as well as to the idea of hegemony and U.S. foreign policy.

u. What is meant by “Tribal Sovereignty” and how should it affect Indian education?

v. What is your philosophy of education?

Course Structure/Approach
The objectives of the course will be accomplished mainly through conversations and cooperative argumentation about controversial issues in education, but we will also use:

· Lecture and small and large group discussions

· Think, pair share exercises

· Reflective writing 

· Interpretations of “Masterworks” of art (literature, film, quotes, music, poetry) using the Bernstein “Artful Learning” model for teaching

· Daily “What I Learned Today Reflections”

· Writing and evaluating papers

· “Pop” quizzes and peer assessments, theatre games, etc.

         Assessment of Outcomes and Grading Policy
Assessment of outcomes will include self-assessment, Daily What I Learned Today comments, observation of class participation, assessment of effort and comprehension related to readings and interpretations, written papers as they demonstrate critical engagement and alignment with a writing rubric and a successful completion of the final exam, which will be a one on one oral defense in which the student will explain at least three answers from the above questions in a way that proves mastery of the subject.


To align this course with learning theories and brain research that challenge the efficacy of letter grading in learning environments, while still abiding by NAU grading requirements and honoring the meaning of an “A” grade, the following grading system is used.

1. You will get a “B” for this course if you miss no more than three classes (for MW sections) or two classes (THURS section), and for any classes of these three missed, you must type a one-page paper about what you missed, turning in any assignments or tests that may have been due. Being late for class three times is equal to an absence. (Punctuality shows interest, commitment and respectfulness.) All work will be graded according to “Not Yet” or “Yes” and ample opportunities will be given to achieve a “Yes.” You already have the questions for the final exam above. This may also be given as a quiz for mid-term; then again prior to finals week, giving everyone a chance to take it one more time before finals week. Getting a B is a relatively easy goal for this course if you just make a commitment to yourself for learning what the class has to offer. I expect all students will gain an above average understanding of the material and meet the objectives in an above average way, and will have fun in so doing.

2. If someone feels compelled to go for an “A” grade, then one must master the material and objectives at this more challenging level. To get an “A” for this course requires doing everything needed for the “B” grade, but missing no more than two classes (MW) or no more than one class (Thurs section), without prior notice and a doctor’s note and a meeting with me.  In addition to writing assignments given to all members of the class (which are minimal), you must turn in a binder near the end of the semester that demonstrates a more in-depth understanding of the alternative perspectives on social foundations of education that I encourage you to study in this class. The binder will include:

· one essence project presentation of a major social/environmental justice problem

· Three 2- page summaries of on-line articles you will select from rethinkingschools.org.

· Three 2-page summaries of topics selected from the archives of democracynow.org.

· Three 2-page summaries from AlterNet.org

· Three 2-page summaries from the Library Reserves list for this course (NOT counting those by Edward Stevens that we will all be reading.)

Papers will be typed, double-spaced, well constructed and thoughtful. A binder with all articles in it should be submitted two weeks prior to final’s week. You will have one chance to rewrite any materials found lacking. 

In addition to this critical research, reading and writing requirement, you should not go for the A if you and I feel that your class participation has shown less than “superior” demonstration of effort, contribution to discussions, evidence of having completed reading assignments, open-mindedness as indicated by an apparent commitment to truth-seeking (“an eternal conversation about things that matter conducted with passion and discipline”) and a willingness to listen respectfully and suspend judgment without prejudice while conducting research, and critical questioning and thinking. Your daily What I Learned Today comments will help us in assessing this and you are responsible for checking in with me during the course to discuss our mutual assessment of these dispositions. We should mutually make this determination near the end of the first month so you have time to help you decide whether to go or the A or not.

List of Readings on Library Reserve (Go to EDF 301 under my name)

Apple, Michael W. (2003)COPYRIGHT PENDING...The Politics of Compulsary 
Patriotism , Education as Enforcement, New York and London:RoutledgeFalmer, 
Chp.18. 

Burbules, Nichoas C. (2000) Dialogue , Knowledge and Power in the Global 
Economy, Mahwah, New Jersey:Lawrence Erlbaum Associates, Publishers, Chp.46 . 

Chomsky, Noam (2003) Title page and Table of Contents , The Function of 
Schools Education as Enforcement, New York and London:Routledge Falmer, Chp. 1 
Christensen, Linda (2000) Introduction , Reading, Writing, and Rising Up, 
Milwaukee, WI:Rethinking Schools, pp. I-X . 

Gabbard, David A. (2003)COPYRIGHT PENDING... Education IS Enforcement!, 
Education as Enforcement, New York and London:RoutledgeFalmer, Chp.3. 

Jacobs, Don Trent (2003) Forceful Hegemony , Education as Enforcement, New 
York and London:RoutledgeFalmer, Chp. 7 . 

LeBlanc, Adrian Chapter Four from , Random Family: Love, Drugs, Trouble, and 
Coming of Age by Adrian LeBlanc. New York: Scribner, c2003, pp.38-48. 

McLaren, Peter (2000) Critical Pedagogy, Knowledge and Power in the Global 
Economy, Mahwah, New Jersey: Lawrence Erlbaum Associates, Publishers, Chp. 39. 

Miller, Ron (2000) Education for Personal and Cultural Transformation , Caring 
for New Life, Foundation for Educational Renewal, Chp. 6 . 

Peterson, Bob (2002) Planting Seeds of Solidarity , Rethinking Globalization: 
Teaching for Justice in an Unjust World, pp. 18-28 . 

Vinson, Kevin D. and E. Wayne Ross (2003) COPYRIGHT PENDING...The Power of 
High-Stakes Testing , Education as Enforcement, New York and 
London:RoutledgeFalmer, Chp.14 . 

Stevens, Edward Jr. and et al (2000) Forming a National Character ,Justice, 
Ideology, and Education, 4th. Ed., Boston:McGraw-Hill, Chp. 5. 

Stevens, Edward Jr. and et al (2000) John Dewey, School Ethics, and 
Progressive Education ,Justice, Ideology, and Education, 4th. Ed., 
Boston:McGraw-Hill, pp. 153-159. 

Stevens, Edward Jr. and et al (2000) Dare the School Build a New Social Order? 
,Justice, Ideology, and Education, 4th. Ed., Boston:McGraw-Hill, pp. 163-168. 

Stevens, Edward Jr. and et al (2000) The Perception and Condition of the 
American Teacher ,Justice, Ideology, and Education, 4th. Ed., 
Boston:McGraw-Hill, pp. 425-434. 

A Few Book Titles That Support a Critical View of Education: Knowledge and Power in the Global Economy: The Politics and Rhetoric of School Reform; Education as Enforcement: The Corporatization and Militarization of Schooling; I’m Only Bleeding: Education as Social Violence Against Children; Education, Modernity and Fractured Meaning; Look to the Mountain: An Ecology of Indigenous Education; Rethinking Globalization; Pigs at the Trough; The Best Democracy Money Can Body; Wealth and Democracy: Stupid White Men; The Prosperous Few and the Restless Many. Lies My Teacher Told Me, Soul of a Citizen: Living with Conviction in a Cynical Time, Teachers an Intellectuals, Teaching as a Subversive Activity (Postman), How to Think (Dewey), A People’s History, Power and Knowledge: The Politics of School Reform, and the list is growing rapidly in these time, to include many films such as “OutFoxed” and Farenheit 911.

Sample Class Activities (Actual assignments may change so be sure to e-mail instructor for assignment if you are not sure.)

	Class 
	TOPIC/ACTIVITY
	HOMEWORK ASSIGNMENT

	1
	Introductions. What I Learned Today. 
	Write down a topic that your are passionate about, then relate it to social foundations of education, the purpose of education, issues in education, etc. 

	2
	Share passions with class as group. Write down two beliefs you have that you think would be controversial. Pair up. Of the 4 beliefs, try to find one on which there is disagreement. Then person with belief briefly states why they believe this. Person who disagrees simply says sincerely: “Thanks for sharing your view. As I reflect on my own differing position, I will take your ideas into consideration.” Complete WILTs.
	Go to RethinkingSchools.org and scan archived articles. Find something that either challenges or supports a presumption you have. Read open-mindedly and prepare to share with class any outcome, especially if it caused you to reconsider your position.

	3
	Share homework results. Consider two articles on the “Myth of Objectivity” and discuss. Introduction to hegemony. Show documentary on “The Panama Deception.” Talk about Eugenics and 60, 000 disabled people who were sterilized in 28 of our states. WILT  
	Do primary source research on invasion of Panama with question of truth-seeking in mind. Also look at alternative views on Afghanistan and Iraq invasions and compare with Panama. Search for list of countries that had democracies that U.S. deposed in favor of a dictatorship or countries with dictatorships the U.S. supported and supports. Or look at state sterilization, etc. Consider throughout the concept of hegemony in education and media.

	4
	Share primary source work. Discussion regarding homework. Discuss “feelings” about “grading” in school;Consider Kohn’s work on grades and competition. Hand out yllabus.WILT
	Study syllabus carefully. Be prepared for quiz on it next class.

	5
	Quiz on syllabus. Exchange and correct. Discuss. Put some closure on yesterday’s discussions. Brainstorm alternatives to grading, etc. Discuss importance of history in school and society. More on hegemony. Use Eugenics, Helen Keller, Rosa Parks, Columbus, labor, Prescott, etc. as examples Discuss hypnotic effects in education. WILT
	No homework

	
	
	

	
	
	

	
	Ain’t Gonna Rain No More, Orthostatic pulse, Haiku, Master Work, Hiroshima Learning Stations…WILT- 
	Brainstorm at least one concept that relates today’s activities to the study

Of social foundations of education. 

Write your answers down for paper exchange. 

	7
	Share and discuss homework

Discuss meritocracy. Read paragraph from The Bum’s Rush and from Chomski’s little book WILT.
	Read Steven’s, “Dare the World

Build a New Social Order?” 

(Library Reserves).

Read Introduction to Taking Sides course text.

	
	
	.

	
	 
	

	
	
	

	8
	Quiz on Introduction to Taking Sides
Exchange and discuss; Write solid paragraph for WILT on what you have learned today and why this text approach could be a meaningful

Way to study social foundations.
	Study any answers that differ from what I have offered to make sure you understand this material. If you disagree about

Something, bring it up next class.

	9
	“Dangerous Teachers” discussion about poem.

 Consider “Nun’s letter, Refer to primary source documentation in Prescott Bush article. “Is there anything Left?” and discuss. Do p.110 of Moving Toward Respect
.

WILT
	Read Linda Christensen’s

“Writing and Rising Up” pp i-x. (Reserves)

	10
	Watch “The Fourth Purpose” and discuss in relationship to Christensen’s piece.

WILT
	Read in TAKING SIDES, Issue 3, “Should behaviorism Shape Education?” and take a position.

	11
	Take position on “behaviorism” question.

Read page 112 in Moving Towards Respect.

Any personal stories about “not acting?”

WILT
	Read Stevens, Chapter 5, “Forming A 

National Character” and pp.1-16 in Taking Sides. “Should Schooling be 

Based on social experience? Take a position, Dewey or Hutchins.

	12
	Test on Chapter 5 of Stevens. Take sides on Dewey Versus Hutchins.

WILT
	In Stevens, Read John Dewey, pp.153-159. AND Do a synopsis of one archived

Article from RethinkingSchools.org OR DemocracyNow.org

	
	
	

	
	Share synopsis and relate to Dewey’s progressivism and ideas regarding democracy. Compare and Contrast U.S.

Bill of Rights with South African Bill of Rights. WILT
	Read  pp. 18-32 in Taking Sides, “Should Curriculum Be Standardized?” Adler versus Holt. Take a position.

	14
	Take position on Holt versus Adler question.

WILT
	Read Issue 5 in Taking Sides, “Should School Attendance be Compelled? pp.72-87. Take a position with Mann or McGann.

	15
	Take sides with Mann or McGann or?

WILT
	Read Issue 6 in Taking Sides, “Can Character Education Reverse Moral Decline?” pp 88-112. Take a position with Lickona or Kohn.

	16
	Refer to media psychology

Chomsky video part 1   WILT
	Just write the title from an archived article from the following web sites/authors: http://accuracy.org/ , rethinkingschools.org,

DemocracyNow.org. London Independent, Robert Fisk.

	17
	Chomsky video part 2  WILT
	Write one criticism of Leave No Child Behind and one criticism of U.S. Patriot Act

Read Issue Six in Taking Sides, “Can Character Education Reverse Moral Decline?’ Side with Lickona or Kohn.

	
	Take position re Lickona or Kohn debate

WILT
	Search the web for 30 minutes on the politics of phonics

	19
	The Politics Of Phonics Discussion. 
	Read Outline for Indigenous Education from Cajete

	20
	Conversations regarding Cajete’s Outline
	

	
	Leave No Child Behind
	Issue 11, School Vouchers

	
	Global Warming
	Issue 12, Charter Schools

	
	Clear Channel and ban on John Lennon’s Imagine
	Issue 13, Religion

	
	Iraq War today privatized war
	Issue 16

	
	Show Gandhi film about British massacre and relate to current U.S. policies. Reveal 71 examples of U.S. support.
	Issue 17

	
	Papal Bulls and Indian Self Determination
	Issue 19

	
	School Funding
	Issue 20

	
	Cosmology and Education
	


* From the preface of Justice, Ideology, Education: An Introduction to the Social Foundations of Education, 4th edition, by Edward Stevens, Jr., George H. Wood and James J Sheehan, McGraw Hill, 2002, p.xiii
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