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A fundamental trait of modern American Indian traditional cultures, as varied as these cultures are, relates to how their members measure others in terms of intrinsic factors rather than by appearance, possessions or labels. My use of the word “measure” here is intentionally ironic, for such a perspective has little to do with the act of “measuring” per se, but rather with understanding another person. This tendency is an example of American Indian cultural values that emphasize simplicity, generosity and a rejection of materialism as a defining aspect of a person’s status. 

Admittedly, this assertion is a generalization, but it nonetheless accurately describes the worldviews of many First Nations. It also accurately describes a worldview in opposition to the assumptions surrounding the No Child Left Behind Act. Another way to say this is that NCLB violates the cultural assumptions of many American Indians, and thus the right to holds those assumptions.

In fact, NCLB not only violates “cultural rights” it contradicts one of the act’s own provisions. Title VII, Section 7102, “Indian, Native Hawaiian and Alaska Native Education,” specifically states, “ It is the purpose of this part to support the efforts of local educational agencies, Indian tribes and organizations, postsecondary institutions and other entities to meet the unique educational and culturally related academic needs of American Indian and Alaska Native students…” How the remainder of NCLB contradicts the purpose of this Section should be a serious concern of all educators. How it violates the cultural rights of this country’s indigenous people should be of concern to all people.

One way to explain how NCLB ignores the “unique, culturally related needs” of Indian students is to offer further generalizations about these needs in terms of worldviews, and then contrast them with ways that NCLB ignores or rejects these cultural worldviews, especially as they relate to teaching and learning. The following American Indian cultural worldviews define a shared, cultural commons that Indian people have an inherent right to possess. The brief description of how the NTSB educational system that is forced on Indian students both on and off reservations is a violation of these rights. (Further exploration of such contrasting perspectives would be useful, especially if individual First Nations created similar analysis relative to their unique tribal ways of seeing the world.)

· Cooperation is emphasized over competition. NCLB emphasizes competition among students and between teachers, administrators and schools. Worse, such competition assures that there will be losers. Standardized tests ensure that half the children will always be “below average.”
·  Visual learning is important (More, 1987). 
 NCLB virtually ignores the visual arts and standardized tests focus almost exclusively on logical expression. Art and music are integral to indigenous learning, yet the high stakes focus on math and reading have all but eliminated these from the curriculum.
· People are more important than possessions. NCLB presupposes that certain skills and knowledge will assure a certain degree of material success, yet it ignores the traditional indigenous belief that each person become “who they are” in ways that have little to do with material gain. Further, the labeling of students and their schools as “low performing” violates the doctrine of respect held by most indigenous people.

· Generosity and sharing are vital. The more extrinsic rewards and punishments used to motivate learning, the less generous will be the learner. NCLB relies on the leverage of rewards and punishments at every turn and thus violates one of the most important cultural rights of American Indians and Alaskan Natives, the right to grow into a generous person.

· Mythology is as important as history. NCLB calls for states to ultimately develop history standards. Whose history? The current level of educational hegemony is such that most college students still do not know the atrocities associated with the Christopher Columbus legacy. What oppressive histories will be required knowledge on NCLB tests developed by states?

· Timelessness makes more sense than time. NCLB has specific and urgent timelines for student learning, yet traditional indigenous cultures see the world more in terms of place than linear time. Time perspectives are more circular and the very notion of learning according to a rigid time schedule is counter-intuitive to Indian people.

· The group is a priority. NCLB ultimately is another form of individualism that assures that the “haves” will keep having and the “have-nots” will keep falling behind. Further, schools that are successful outside the narrow definitions of NCLB are to be disbanded under the law, thus hurting the larger community.

· Information should be relevant. Indigenous learning makes sense when it is relevant to present life. Standardized tests and the kind of learning that generally precedes them are usually irrelevant.

· Holistic perspectives come before related details (Rhodes, 1988). 
 Indian cultures tend to see the larger, interconnected world as the priority in learning, before related details are learned. NTSB and western education in general begins with fragmented information and seldom even connects it to the larger picture.
· Indigenous cultures have value.  NTSB almost exclusively is about Western civilization and ignores First Nations accomplishments and perspectives. For example, two-thirds of all the vegetables now consumed in the world were being cultivated by American Indians prior to the arrival of Columbus (Jaimes, 1991), 
  but it is unlikely any test questions are framed to reflect this. There are many other contributions to the world that came from American Indians, not the least of which are these worldview concepts that may be essential for global survival!

· Testing is a self-reflective process. NTSB and his high pressure mandates teach children that testing is mainly an external process out of the hands of learners. This is just the opposite view of indigenous approaches to teaching and learning.
· Authentic humility is valued. The very idea of becoming better than another school or group of students counters the indigenous understanding that each person and group has significance and that trying to be “better” violates this understanding.
· Discipline is internal. The ultimate authority for indigenous people comes from intra-personal reflection on one’s personal experience. Although ostracizing is a common external discipline used in extreme cases, even this ultimately results in the violator’s self-discipline and reflection. The hallmark of NTSB is its extrinsic, punitive mandates from “on high.”
Is there some standard to which all students in this country should aspire or is it an injustice to set forth such a standard, especially when it reflects only the worldview of the dominant culture? Is there a cultural right to ways of thinking, teaching and learning when they can have such a distinct effect on lives and ecological systems? Is the form of Western education and its NCLB Act an assault on minority cultures? Is NCLB itself a contradiction to its own Title VII? These are questions that must be asked if education is truly a defining institution for world health.
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